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Youth, is a time of conflict# The more disturbed the 
environmental conditions in which the adolescent finds 
himself as he is struggling for self-realization, the greater 
will be the possibility of inadequate or undesirable develop­
ment. Adolescent must progress successfully from dependence 
upon adult protection toward personal decisions making for 
adolescent's freedom of behavior. This transition, if it 
is to be effective, must be gradual, since the adolescent 
at one and the same time needs both a feeling of security 
and an opportunity for self-expression and self-determination. 
Too much and too suddenly gained liberty finds the adolescent 
unprepared to meet it; and thus he may become a prey to 
undesirable influences. Adult overprotection or domination 
of the teen-age boy or girl during this period may lead to 
resentment, confusion, or arrested development. 
In the present society, one of the major crises of 
growing up occurs with the coming of puberty and through­
out the period of adolescence, popularly known as the "Teen­
age.". If the question, then, is asked, "Who are Teen-agers?" 
the answer may be found in this explanation given by Crow. 
Some teen-agers are tall and some are short. Some are 
stout and some are slender. Some are graceful and some are 
awkward. Some are well dressed and well groomed, while others 
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are sloven and unattractive in appearance. Some are 
strong anu uealthy, and some are weak and puny. Some seem 
to be mature beyond their ages and others are still children. 
There are those among them who swing along in the full glory 
of adolescent strength and beauty, with chins up and dreams 
of conquest in their eyes. Others with timid feet and 
bowed heads appear to have difficulty in keeping up with the 
procession; as if bewildered and fearful of what is ahead. 
These young people represent all degrees of economic 
security or insecurity. They are the products of many 
national, cultural, and religious backgrounds. As they 
move along, one realizes that they have already experienced 
varying degrees of success or failure. They possess great 
potentialities for good or for evil. Unless their ardor 
has been dampened by unfortunate childhood experiences, 
they are equipped with boundless energy and enthusiasm and 
are looking to adults for help in achieving the ideals and 
ambitions toward which they are striving.^ 
It is a common saying that home is where the heart is. 
It is probably true, also, that the heart is molded in the 
home. Psychologists believe that the first six years of an 
individuals life are the most important. This is the period 
during which fundamental attitudes and habits are developed. 
1Lester and Alice Crow, Our Teen-age Boy3 and Girls. Mew York: 
McGraw-Hill Book Company, IU45, pp. 70-71• 
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Since the child usually received his first guidance in the 
home environment, it can be said that the family is primarily 
responsible for the kind of person a child ultimately will 
become. 
As a matter of fact, Williamson believes that teachers 
of homemaking courses have long realized that one of their 
most important responsibilities is instruction in human 
relations. Whether this instruction is called "Family 
Relationship," "Family Life" or "Family Life Education," it 
is directed toward assisting the individual in her relation­
ship with others in her family and community. Knowing what 
help is needed in human relations and how best to give it 
is an ever-present problem for the conscientious homemaking 
teacher as well as for every other teacher.2 
Burnham stated further, that no other teacher in the 
secondary school has more numerous and varied opportunities 
for guidance in life adjustment problems than does the home-
making teacher. The very nature of the subject matter with 
which she deals makes this true. Problems of personal living 
and of home and family relationships are the most necessary 
ones to be solved. Until people learn to live as individuals 
and as families, they cannot make much of a success of living 
in communities, nations and the world. 
The teacher considered here conceives of home economics 
as broad, rich training in family and personal relationships. 
%dldred Sanders Williamson, "High School Family Life Courses," 
Journal of Home Economics, February, 1950, p. 99. 
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She sees her pupils as individuals affected by every experi­
ence which they have in the classroom. But since living 
and learning to live are continuous, day-by-day processes, 
she does not overlook the contributions of the other subject 
matter fields and many out-of-school experiences as well. 
She seeks to help her pupils to use all of these experiences 
so that they will develop into individuals who appreciate 
and understand the values which are important to happy, 
satisfying family living and life adjustment.3 
The concerns of the homemaking education program are 
no different from the principles of life adjustment as set 
up by Hull in HA Primer of Life Adjustment Education," 
which follow: 
a. It is concerned with ethical and moral living and 
with physical and emotional health. 
b. It regards the functional skills as important. 
c. It stresses the development of wholesome recrea­
tional interests of both individual and social 
nature. 
d. It centers attention upon solving the present 
problems of youth as well as preparing them to 
solve their future problems. 
e. It respects the dignity of honest labor and 
recognizes the educational values of responsible 
work experience in the life of the community, 
f. It recognizes the importance of personal satis­
faction and achievement for each individual within 
the limits of his ability. 
^Ilelen E. Burnham, "High School Teachers as Counselors," 
Journal of Home Economicsr May, 1950, pp. 357-359. 
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g# It provides both general and specialized education# 
h. It accepts deferred as well as immediate values. 
i. It is education fashioned to achieve desired out­
comes in terms of character and behavior. 
j. It promotes active and creative achievement, as 
well as adjustments to existing conditions - it 
places a high premium upon learning to make 
wise choices. 
k. Above all, it recognizes the inherent dignity of 
the human personality.4 
By the time an individual reaches adolescence he 
should have been trained in the practice of desirable health 
habits, such as eating, sleeping, and protecting himself 
from possible infection or accidents. He has achieved a 
greater or less degree of emotional control, and he has 
acquired from his parents and other members of his family 
certain religious, political, social, or family attitudes. 
Crow indicated that ;ith adolescence comes an enlarging 
of the horizon. The individual often finds that the attitudes 
held by the larger social group differ from those that he 
had learned in his family group. The extent to which a 
young person has grown up in a family environment in which 
desirable social ideals are accepted and practiced, will 
largely determine how difficult it will be for him to make 
wholesome adjustments in his relationship with persons and 
groups outside his family circle. In instances where the 
J. Dan Hull, MA Primer of Life Adjustment Education, 
Chicago, America Technical Society, Division of Secondarv 
Education, 1949, p. 3. 
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family group displays Ideals and attitudes toward society 
in general and toward the child in particular that are too 
different from those accepted by the majority of American 
people or by his particular group, the teen-age boy or girl 
may be faced with serious problems of adjustment. Conflicts 
have been known to arise between the adolescent and his 
family that may be difficult to solve, if neither is 
willing or able to compromise.6 
The junior high schools were established s© that an 
educational environment suitable for the pre-adolescent 
and early adolescent years might be provided. As a matter 
of fact, Pringle characterized the junior high school ast 
An organization of seventh, eighth and ninth 
grades, for the purpose of providing instruction 
and training suitable to the varied and changing 
physical, mental and social needs of Immature, 
maturing and mature adolescent students.6 
The junior high school centers around providing a 
suitable type of education, as well as a stimulating 
environment for the early adolescent. This period is 
often called the period of dreadful doubt. The child's 
old values are outgrown, and the new ones are not yet 
formed. During this period of development the urge to 
grow and achieve is greater than the rate of growth, and 
5Lester D. Crow, op. clt., p. 76. 
SRalph W. Pringle, The Junior High School, Hew York: 
McGraw-Hill Book Company, iy37, p. 63. 
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the urge to create and to achieve outstrips the ability 
to create and achieve. At this time the child is entering 
adolescence, one of the difficult periods of adjustment. 
It is believed that the needs of children in the 
junior high school are far greater than at any other 
period of their school career. They are just entering 
the stage of puberty. Children reach the seventh grade 
at the age of twelve and not later than thirteen, that is, 
if they entered school at the age of six and have been 
promoted each year. 
The present study was an attempt to investigate 
the problems that were common to junior higji school 
students in general and in one school in particular; and 
also, to determine, if possible, the contribution which 
this school was making to meet and help to solve some of 
the students problems. The girls who took part in the 
study were those enrolled in an introductory course in 
homemaking and wb"> had been referred to the writer on sever­
al occasions foi counselling, and eighteen other girls 
who were then completing the last phase of a three-year 
course in homemaking. 
The major purposes of this study were (l) to investi­
gate the types of life adjustment problems encountered by 
these students, (2) to discover the prevalence of problems 
that caused considerable anxiety or doubt to the students, 
(3) to determine the areas in which life adjustment prob­
lems we re recognized most frequently and (4) to determine 
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the extent and type of approaches which had been made in 
efforts to help adolescents in solving their problems. 
This study of life adjustment problems was made for 
these reasons; as stated below: 
During the eleven years of association with ado­
lescent girls and boys in her homemaking classes, and 
four years as teacher-counselor the author had learned 
that junior high school students had numerous problems, of 
many of which they were unaware. Some of the problems 
had been expressed others not expressed. The majority 
of the problems which had been voiced were of such a 
personal nature that the students revealed them only 
under special circumstances. Usually such problems were 
disclosed when the girls were alone v/ith the teacher. 
At other times the questions were written, and placed in 
a box provided for that purpose. These were collected 
and studied by the teacher for whatever disposition 3he 
v/ished to make of them. 
Often times students evidenced reluctance to bring 
forth each aspect of their problems until they had "felt 
their way" further and had become reasonably confident 
that they would not be ridiculed or be thought different 
from the group in any v/ay. Inability to express themselves 
was sometimes noticeable, and many times they were hesitant 
because of a feeling of guilt in disclosing what, to them, 
seemed a family skeleton. At times they showed fear of 
betraying information that would violate family loyalties, 
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or the fear that their confidence might not he kept. 
Many students became emotional during the discussion of 
their problems and it is likely that problems stated under 
such circumstances, or anonymously written, were us^^ally 
those which students considered of greatest concern to 
them and with which they sincerely desired help. Signs 
of a feeling of helplessness in getting these problems 
solved frequently showed in the student's facial expres­
sions, and sometimes the faint hope that ''maybe here I'll 
get some help" was evident. In many instances on the 
other hand the students seemed only to want approval of 
their own decisions which they had previously made. 
Because of these experiences with girls, the author 
believed that many girls needed and wished guidance in 
analyzing and solving some of their problems. 
This study was believed to be important, in that 
facts and figures may serve to focus the attention of 
teachers, administrators, and parents upon the contribu­
tion of both homemaking education as well as planned 
guidance programs on the matter of adjustment which every 
person must make in order to lead a satisfying life. 
The writer believes that some of the tensions 
existing between normal children and their environment 
may be traced to the behavior patterns of parents, and 
to the children's years of home and family relations. 
Any specific behavior problem should be seen in terms 
of its relation to the feelings or needs that stimulated 
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it. This parental control should "be seen in the emotional, 
physical and mental phases of development. 
It is believed, that youth should grow up among 
people capable of real love and sincere friendships. It is 
also believed that the more fully that children enjoy their 
home and family relations, the less likely they are to have 
difficult adjustment problems. The child needs security, as 
well as mastery and status satisfaction, if he is to adjust 
to life-situations. According to Yeager, the home, school 
and community must provide ways of developing special 
abilities in children so that each child may have the oppor­
tunity of realizing his potentialities.7 
The annual Texas State Conference for Homemaking 
Teachers in 1950 dealt with the contribution which home-
making could make to. the life adjustment of all family mem­
bers. It, also, concerned itself with the extent to which 
the programs in operation were helping people to become 
well adjusted. The Conference report stated clearly in 
the objectives, the thinking of the teachers in attendance, 
on the matter of life adjustment. The objectives have been 
listed here to show what the planners had in mind: 
1. To gain some understanding of the meaning of education 
for life adjustment and its implications to the devel­
opment of a more effective program in homemaking edu­
cation. 
William A. Yeager, Administration and the Pupil, New York: 
Harper and Brothers, 194y, p. 262. " 
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2. To recognize the characteristics of human growth 
and development of individuals as a "basis for 
strengthening personal and family living. 
3. To discover ways of determining needs in the area 
of personal and family adjustment. 
4. To develop over-all objectives for joint agricul­
tural and homemaking programs in Texas and to 
agree upon some points for major emphasis. 
5. To point out effective evaluative procedures that 
can be used in determining the contributions of 
homemaking education to life adjustment. 
6. To become acquainted with a variety of procedures 
and techniques for use in effective teaching. 
7. To become aware of current trends in education 
and to determine their implications to the 
homemaking program. 
8. To recognize the opportunities that N. H. A. 
provides for youth to grow in the ability to 
make better life adjustments. 
9. To grow in leadership ability and in professional 
and social relationships through participation in 
various conference activities. 
10. To become better acquainted with the Texas Educa­
tion Agency and the plan forpproviding equal edu­
cation for all Texas youths.8 
Tyler said that '"Learning experiences are the means 
by which pupils acquire the changes in behavior which 
represent the objectives,"^ It is generally believed that 
good teaching brings about changed behavior, therefore, 
teachers and pupils should become aware of changes in 
O 
"Revised Objectives set up in Conference Report: "Homemaking 
Education Contributes to Life Adjustment of Family Members." 
Austin, Texas Education Agency, 1950, p. 2. 
Q 
"Ralph W. Tyler, "How Can We Improve High School Teaching," 
The School Review, September, 1948, p. 76. 
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"behavior, if the program for life adjustment is to adequately 
meet the needs. 
In this connection, Huey 3aid: 
The main responsibility of the homemaking teacher 
Is to evaluate the curriculum in homemaking educa­
tion, and to determine whether of not it is making 
a real contribution to the life adjustment of 
individuals o10 
The question may well be raised, What Is life adjust­
ment education? Studebaker said: 
To some people the tern has suggested a partic­
ular device or prescription, an emphasis on con­
formity to a specific pattern, or even a startling 
new procurement designed to cure the ills of 
education. At present the Commission of Life 
Adjustment Education for Youth offers no new 
procurements, rather it proposes to do some­
thing about the procurements which already have 
been made. The Commission on Life Adjustment 
Education for Youth is unique in that its major 
responsibility is that of translating into action 
recommendations contained in reports to the 
commission. The commission defines life adjust­
ment education as that which equips all American 
?outh to live democratically with satisfaction o themselves and profit to society as members, 
workers and citizens.1̂ -
The primary objectives of the present study have been 
to try to find the answers to questions which arise in the 
process of studying the life adjustment needs of all youth. 
Ruth Huey, "Homemaking Education Contributes to Meeting 
the Heeds of Family Members." Annual Conference Report, 
Austin, Texas Education Agency, 1950, p. 6. 
John W. Studebaker, ''Life Adjustment Education for Every 
Youth,n Washington, D. C., United States Office of 
Education, 1948, p. 4. 
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Some questions that probably would be met in a junior high 
school are: 
1. Does the homemaking and guidance program provide 
information and experiences on topics of interest to 
adolescents? 
2. Does the school concern itself with the home and 
family life problems of its students? 
3. Does the school offer any assistance in helping 
students to get along with each other? 
4. In what ways does the school help the child to 
learn more about himself? 
5. To what extent are health services meeting the 
needs of each student? 
6. Yftiat information is offered on the nboy-meet-girl" 
problems? 
7. How are social needs met in terms of individual 
differences? 
The answers to these questions were thought to be of 
paramount importance as well as pertinent to the attainment 
of the purposes of the study. It was also recognized that 
the results of this study would be valuable primarily to 
the junior high school teachers (grades seven, eight, and 
nine). Once these questions have been answered, the writer 
would be in a position to draw conclusions "based on facts 
concerning some of the factors affecting the life adjust­
ment problem of adolescents. 
Such information as was discovered throughout the 
development of the study and which might be useful to home-
making teachers and counselors in making their work more 
interesting, vital and inspirational to the learners has 
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been tentatively included. 
The information reported as a result of this study 
has been based largely upon the opinions of the teachers, 
as well as any facts that grew out of a study of the results 
of a personal problem inventory which was given each student 
and which covered the areas of life adjustment. These areas 
are: 
1. Home relationships 
2. School or occupational activities 
3. Social and civic adjustment12 
The study is also based upon the interpretation and 
presentation of the findings by the investigator. 
12L ester D. and Alice Crow, An Introduction to Guidance 
Principles and Practices, New York: American Book 
company, ±yt>i, pp. csy-yu. 
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CHAPTER II 
REVIEW OP LITERATURE 
The problem of life adjustment education and Its 
relation to homemaking has been treated in a number of 
Investigations, in various ways and under various headings. 
Many of the investigators have studied different phases of 
life adjustment, such as personal and social problems of 
adolescents and youth, thereby shedding light in various 
phases. One of the most unusual investigations was that of 
Fick(26) who made a study of some simple techniques and 
Instruments which were available and through them, he at­
tempted to determine the problems which were troubling his 
counselees. He concluded that while no Ideal method existed, 
the use of the problem check could be most helpful in this 
regard. Of the twenty-three (23), techniques studied, two 
seemed to have been best. They were the Science Research 
Associates (SRA) Youth Inventory and the Mooney Problem 
Check List. Of the several methods and many instruments 
studiedj. the structured problem approach utilizing the two 
check lists described above seemed most valuable and practi­
cal. 
The findings revealed that either instrument could 
be used for these purposes: 
1. To facilitate counseling by providing the counselor 
with a quick review of the various problems which 
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are of expressed concern to the connselee. 
2. To make group surveys so as to find out what people 
are thinking about their personal lives. 
3. To provide a basis for orientation and discussion 
programs so as to stimulate each person to a 
quicker recognition and analysis of his needs, 
and to conduct research on the problems of people 
by discovering clusters of problems which tend to 
be associated with particular problems. 
The writer was prompted to use the SRA Junior and 
Youth Inventory as a result of Pick's study. 
Cary(24) discussed a study made at the Southwest 
High School in Minneapolis by Horns on curriculum revisions 
suggested by the use of the Mooney Problem Check List, 
which revealed something of the extent and complexity of 
teen-agers' problems in a typical American city. In this 
study a total of 629 pupils filled out the check list: 365 
boys and 264 girls, in grades 9, 10, 11, and 12. These 
pupils, besides single (x) checking the problems troubling 
them more or less, double (xx) checked those that were 
troubling them most. One problem area in which items were 
checked most frequently was "Adjust to School Work," (2309 
checks). Suggestive of these problems were such matters as 
"Worrying about Grades," "Too Much Work Required in Some 
Subjects," and "Afraid of Making Mistakes." It was proposed 
that these data would provide a highly useful and significant 
basis for a thorough-going faculty study of newer develop-
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ments In the psychology of learning and mental hygiene 
applied to the work of the school. 
Another of the problem-areas was "The Future; Voca­
tional and Educational." The problem of human relations 
bulked large in the thinking of these young people. This is 
indicated in such concerns as "Afraid to Speak Up in Class 
Discussion," "Being Left Out of Tilings," and "Clash of 
Opinions Between Me and Parents." These were highly useful 
leads for faculty and parent study groups on problems in 
adolescent psychology, mental hygiene, and democratic social 
theory. 
In his conclusion, Horns stated his feeling that home-
making teachers were in a peculiarly advantageous position to 
give constructive guidance and leadership in dealing with the 
problems of young people. Not only have they devoted special 
study to the problems of the home, but they have information 
concerning the forces that seem to be disrupting the home as 
a social unit. Likewise they know how important it is that 
children and youth find security and understanding in the 
school and home, if they are to develop as poised, integrated 
confident personalities. 
As members of a school faculty, homemaking teachers, 
can work for a more general application of the principles of 
mental hygiene in the management of the school experiences 
of young people. Furthermore, these teachers are in a posi­
tion to assist teachers in other departments in developing 
realistic problem centered units and in finding learning 
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experiences that are focused directly on the needs and 
concerns of young people. Homemaking teachers are respon­
sible for the devlopment of the homemaking program so that 
it serves the needs of both the boys and girls in their 
classes. As members of a parent-teacher association, they 
can help parents to gain a clearer understanding of the 
problems of boys and girls and at the same time help in the 
development of the home. In this connection, too, these 
teachers can help parents to ask for and to support the 
kinds of schools that are needed today by boys and girls in 
America. 
Winship(44) attempted to ascertain whether or not 
certain factors, such as, socio-economic status, grooming, 
and age, might be related to the personal-social adjustment 
of adolescent girls. Groups of girls, 196 cases in all, from 
the ninth grades in four Iowa schools were used. Ninth grade 
girls.were used because she believed that, at approximately 
that grade level, girls seemed to become more conscious of 
their social selves. 
The socio-economic status played little part in the 
personal-social adjustment of the ninth grade girls, unless 
the family lived in a community where there were extremely 
* 
rich families and perhaps social castes. 
In the ninth grade there was no particular age at 
which a girl sensed her deficiencies to so great a degree that 
her personal-social adjustment was affected. 
A girl several months older or younger than the 
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majority of her classmates in the ninth grade did not tend 
to differ from the majority in her personal grooming. 
It was stated by Lee(4l) in a study conducted on 
guidance programs for girls in separate accredited high 
schools of Oklahoma that a large amount of the guidance 
which girls were given in the separate schools of Oklahoma 
was in the hands of the homemaking teacherj that out of the 
45 existing types of clubs for girls in the secondary schools 
of Oklahoma, administrators rated the homemaking clubs the most 
successful and popular in their school systems. Another 
fact brought out was that there seemed to have been a need 
for training in guidance on the part of the homemaking 
teacher. More than 90 per cent of the girls who had left 
the schools of Oklahoma in the last five years preceding 
the time of the study had entered domestic service, mainly 
us cooks and waitresses, while five per cent had been 
employed as dressmakers. Most of the girls were less than 
seventeen years of age and were not high, school graduates. 
Since girls generally have shown a preference for homemaking 
clubs, and since many teachers must do the guidance work in 
the schools, it was recommended that teachers should set up 
some principles of guidance that could be used as a basis for 
building a counseling program for the schools. 
Hinkelman(29), made a comparative investigation of 
differences in personality adjustments of delinquents and 
non-delinquents. His method of comparing delinquent and 
non-delinquent personality was to discover, if possible, 
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areas in which the delinquent individual deviated from the 
"normal,w A knowledge of deviant trends in personality, 
would enable one to gain greater insight into delinquent 
behavior and help one to make possible the reorientation of 
the individual into healthier and more socially accepted 
channels. Hie following conclusions were drawn: First, 
that there were decidedly significant differences in 
personality adjustment between delinquents and non-delin­
quents, and second, that in previous studies these person­
ality differences could have been obscured by socio­
economic differences in the youths background. 
Hurt(39) made an evaluation of a selected group of 
92 Home Economics Clubs in 37 states. She found that the 
clubs were attracting relatively few of the girls and very few 
of the boys in high schools. Some opportunities were offered 
for the development of democratic ideals and practices in 
their members, and all of the clubs offered opportunities 
for the development in the members of an increasing interest 
in and willingness to participate in the social-civic life of 
the school and community. 
Hearne (38) studied the home life of 50 girls in home-
making classes in Dyersburg High School, Dyersburg, Tennessee, 
in order to determine how home economics affected the attitudes, 
interests and practices of the girls; to note changes in 
their behavior in personal qualities and abilities, social 
relations and personality traits. 
The findings revealed that the activities in which 
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the girls engaged, most often were those which could, be done 
quickly and required little skill; that more girls parti­
cipated in activities concerned with personal grooming 
than in any other group of activities; that the activities 
which they had an opportunity to participate in at school, 
wez»e the same ones which had been discussed and practiced 
at home; and that stronger family ties had developed, as a 
result of these activities which caused the girls to become 
more willing to assist their mothers in tasks that they had 
formerly resented, 
Alhstrom(35) in her 3tudy of the organization and 
teaching of home economics in 58 junior high schools in 
Kansas, found that home economics had an important place 
in the junior high school; that it was generally required 
in the seventh and eighth grades and was elective in the 
ninth grade. Home economics instruction was given to boys 
in only five schools in segregated classes. The classes 
met daily in most schools with a median length of periods 
of 57 minutes in the seventh grade and 60 minutes in the 
ninth grade. 
The writer offered these recommendations! 
1, That the home economics program should be 
planned in relation to the guiding principles 
and objectives of the junior high school. 
2, That the Kansas teacher-training institutions 
should recognize the need for improving the 
home economics curriculum in the junior high 
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schools and provide in their programs for the prepar­
ation and assistance of junior high school teachers 
of home economics. 
Williams(42) made a study of the life adjustment 
programs of homemaking teachers in area 111, in Texas. The 
area consisted of thirty-two schools in seven rural areas, 
sixteen small towns, six larger towns, and three cities. 
Data collected for the study were assembled from a question­
naire which included the following questions: 
1* Do the offerings in homemaking education in your 
school provide for activities and experiences 
that interest adolescents? 
2. Does the school have a school lunch program? 
3. Does the school employ a trained counselor? 
4. Are cumulative records kept for each child in 
your classes? 
5. Are pupil-counselor conferences scheduled 
regularly? 
6. Are job opportunities made known to students? 
7. Is a job replacement service provided? 
8. What follow-up methods are used in checking 
students who are part-time employees? 
9. What are the most common jobs available to girls 
and boys in groups? 
10. How are you using employment data to make for 
greater employabllity? 
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The following suggestions were made in the light of 
the findings of this study: (l) That workshops and confer­
ences "be planned to acquaint more schools with the meaning 
and importance of life adjustment, as a means of realizing 
their responsibility toward their students. Perhaps the 
result vjould be a concentrated effort to help each student 
to lead a satisfying life, rather than to follow the hit-or-
miss pattern of many schools. (2) That full consideration 
be made of the possibilities of extending the work of the 
school to include a greater number of out-of-school 
activities and extra curricular activities with emphasis 
upon subject matter offerings of the school. (3) That super­
visors, teacher trainers and advisory committee women make 
greater effort to help homemaking teachers to become aware of 
their functions in student life adjustment. (4) That local 
chapters of the New Homemakers of America, through joint 
work with the New Farmers of America, concentrate upon 
developing well-rounded individuals and that they work co­
operatively with other schools and community organizations 
toward this end. (5) That school officials, all teachers and 
school patrons be called upon to assume a greater share of 
the responsibility assumed by the homemaking teacher in 
providing materials needed for successful programs in the 
life adjustment of students. 
Griffin(o6) outlined a course of study in social 
living in Norwood, Ohio. The class met in a forty-five 
minute period daily. Bojs and girls were segregated, but 
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the classes were organized so that they could he brought 
together for some class periods. The scope and content of 
this course were determined by the immediate personal and 
social problems of the ninth grade boys and girls. The 
course included the following units: 
1. Personal Appearance 
2. Personality 
3. Table Etiquette 
4. Fundamentals of Dating 
5. Money Problems of Adolescents 
6. Study Methods to Decrease Failures 
This course was designed to meet the needs of a 
group of students in a definite community. The community 
had changed from a sub-urban residential community to an 
industrial community. The school recognized that the 
curriculum should be changed to suit the needs of the 
children in school who were living at the time of the study 
in an industrial community. Teachers in such courses should 
be willing to discard out-dated textbooks and capable of 
organizing subject matter around the recurrent problems 
of the students enrolled in the course. 
Hollingshead(l2) made a study of the social behavior 
of an adolescent and the social stratification of his 
xamily. Data were assembled from personal, documentary 
and observational sources, k study was made of all of the 
high school pupils, as well as those adolescents who should 
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have "been in high school. There were 735 fami-lies repre­
sented. The investigator spent time with adolescents at 
school and at their favorite gathering places. A family-
questionnaire and an adolescent questionnaire were drawn 
up for each person interviewed. 
The investigator used local people who had lived in 
the community several years as the raters or judges of 
their fellow citizens' prestige, status or class positions. 
The people were divided into five classes: 
Class I: Called the upper four hundred and made up 
of people who obtained position and wealth 
by inheritance and accumulation. 
Class II. Bankers, doctors, business men and others. 
Class III. Professional workers, teachers and owners 
of small business 
Class IV. Wage earners. 
Class V. Looked upon as scum, with low morals and 
illegitimate children as a rule. 
Two items of the summary drawn from this study were 
significant to the American way of life. They were: 
A. Children's behavior patterns are established 
primarily by their early experiences in the family 
and secondarily in the neighborhood. 
B. Similar experiences in family and in neighborhood 
mold children Into similar social types because 
Tk® W. R. Bank® Library 
a \l 1 
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their learning in both areas tends to be strongly 
associated with class. By the time he reaches 
adolescence, a child's personality is formed. 
Also he has developed conceptions of (l) himself; 
(2) the social structure; (3) his place in it along 
with appropriate rules and statuses; (4) forms of 
behavior approved and disapproved; and (5) means of 
doing what he desired even though it involves the 
violation of law or mores. 
The study was carried on for the purpose of deter­
mining the relationship existing between adolescent 
behavior and class structure. No attempt was made to apply 
what was found to a school curriculum. 
Long(32) undertook a study to answer these questions 
on social development of adolescents: 
1. How much and what kind of change may we expect in 
the social development of adolescents? 
2. Is the change mostly in one direction? 
3. Are patterns of feeling about ordinary incidents in 
daily living and basic understandings of them such 
that they may be measured and used as guides to 
social-emotional need3? 
4. Are there indications on the part of adolescents of 
readiness to learn more about human nature and 
themselves as persons operating in a world where 
qualities in social relationship spell the differ-
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ence between success and failure? 
Seventy-eight students were compared and there were 
indications of great differences in tempo and in the direc­
tion of change in individual children. In some cases, 
superior intelligence, coupled with persistent poor attitudes 
and many anxieties, placed both boys and girls, particularly 
some in the upper grades, among those who might not soon 
find the happiness they needed. Three students out of 
twelve who had superior intelligence scores had apparently 
met with some emotional disturbances which left their mark 
on their personality organization. 
Pflieger,(33) discussed the Detroit Education Study 
on "Emotional Adjustment Leads to Good Citizenship" as 
follows: A major conclusion of the study is that the quality 
of the citizenship of people seemed to be determined by their 
emotional adjustment. This hypothesis, that good citizen­
ship depends on good emotional adjustment means that good 
citizens are made. The environments into which children 
are born, the kinds of situations society provides for them, 
the social and emotional climate in which they live- these 
factors, together with inherent characteristics, determine 
the kind of citizens children are to become# 
There has been a tendency to think of citizenship 
as related only to civil and political activities. Citizen­
ship of persons is judged by their participation in public 
affairs and by their obedience to law. Citizenship however 
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is more than these, for while it includes these concepts 
"but it also embraces all of the relationships of the 
individual to himself and to others in his society. For 
some individuals the quality and the kind of these relation­
ships are better than they are for others. These differ­
ences among individuals are caused by varying levels of 
social and emotional adjustment. Children, too, are citizens, 
and whether they are good or poor citizens depends upon 
their emotional adjustment. Happy, secure children are good 
citizens, while children who are suffering from emotional 
malnutrition are poor citizens. 
Further evidence was found as a result of surveys 
which were made during the Detroit Study. Lists of personal 
and social problems were checked by several thousand pupils 
in participating schools. All individuals had problems; on 
the average, the children checked about 20, Some children 
had an excessively high number, while others checked few or 
none at all. To be overburdened with problems leads to 
frustration and despair. To be unable to recognize problems 
or to be unwilling to face them, even to the extent of 
denying their existence, is equally bad. Many children have 
been known to keep their problems to themselves and to 
grieve and worry about them. The use of such check lists 
gives some indication of the extent of emotional disturbances. 
As a result of the study, conduct improved, and a cheerful 
tone in the classrooms was evident. 
Beals(23) made a study of certain home factors in 
29 
relationship to the personal adjustment of 100 junior high 
school pupils in the Colvin Kelly Junior High School in 
Eugene, Oregon: 
The factors studied were: 
1. Martial status of the parents. 
2. Church or Sunday School attendance. 
3. Size of family. 
4. Use or non-use of alcoholic beverages in the home. 
5. Number of parents working. 
6. Economic status of the home. 
7. Educational background of parents. 
8. Occupational status of chief wage earner. 
9. Presence or absence of co-operative family relation­
ship as indicated by activities engaged in as a 
family. 
10. Training or lack of training in responsibility as 
indicated by virork required at home and outside 
jobs engaged in. 
The California Test of Personality, Elementary Series, 
was administered to 100 pupils. On the basis of these test 
results they were divided into two groups, one including 
those who were above the 50th percentile in total personality 
adjustment and the others who fell below the mid point. To 
supply the information on the ten home factors listed above, 
Beal studied the data supplied from personal questionnaires 
which was a part of their cumulative guidance file. This 
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Information was recorded on a convenient check list. Pupils 
were listed "by case rather than by name. 
The findings indicated that the child's personality 
was not totally formed by the home, but was influenced greatly 
by it. Next to the home, the school exercised profound 
influence on the child's emerging personality. 
The study emphasized the need for scholarly, refined 
studies of each factor in itself and the affect of the same 
on the child. 
Kitch(30) reported that, when Charles A. Prosser 
formulated his now famous Prosser Resolution in 1945 it 
served as a rallying cry for those forces which viewed the 
schools as the mechanism through, which a democratic social 
order attempts to mold its cnildreninto the citizenry that 
operates its farms and factories,perpetuates its articles of 
faith, protects its integrity, and decides its policies. 
The principles of life adjustment education as listed in 
the report of the Commission on Life Adjustment Education 
for Youth presented to the National Conference on Life 
Adjustment Education held in Chicago, had implications for 
all counselors. The guiding principles to which schools that 
develop life adjustment education programs are expected to 
subscribe were set forth as follows: 
1. Respect individual worth and personality. 
2. Enroll and retain all youth. 
3. Required courses and source content concerned with 
problems of living. 
Emphasis is upon direct experience. 
Plans, organization, operation and administration 
are democratic. 
Records and data are used constructively. 
Evaluation is to discover desirable changes in pupil 
behavior. 
These conclusions were drawn: 
Schools which subscribe to these principles are 
committed to view their programs as a series of 
adjusted experiences intended to aid individual 
young people in working out adaptations that are 
mutually satisfying to themselves and to society 
fey » 
a. assisting the individual to identify his roles 
in society as a member of a family, as a 
contributing participant in the economic and 
social life of his community, and as a share­
holder in a democratic republic. 
b. assisting him to prepare intelligently to 
undertake such roles. 
Schools which subscribe to these principles are 
committed to develop curriculums based upon an 
extensive knowledge of the individual characteristics 
of all the young people whom they serve. They must 
forsake forever any idea that they can serve only 
those youths who can profit from the existing 
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instructional program and forget about those 
who "are better off somewhere else anyway." 
3. Schools which subscribe to these principles 
undertake to develop learning activities based 
upon the problems that are significant to the 
youth who attend school. 
4, Acceptance of the principles of life adjustment 
education means that a school's procedure for 
recording and using data concerning the charac­
teristics and problems of students must be 
familiar to, and skillfully used by, all staff 
members. The counselor is the person who can 
be expected to do the teaching. 
Chittenden(25) has summarized the evidence obtained 
from several studies that have been made of the family's 
influence upon personal adjustment: 
It is evident as one reads reasearch reports 
dealing with the relationships between factors 
in family life and the beha.vior of individuals 
that the relations between people, the attitudes 
of family members as they affect the generaX 
atmosphere of the home, are more important to 
the personal adjustment and development of 
family members than are the more physical 
aspects of the home. Here is where our 
challenge lies. 
This review of literature indicates some trends of 
life adjustment education. These trends make it very clear 
to the writer that there is need for additional research. 
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But the greatest need is for action on the research which 
has already been carried on. Homemaking education for 
many years has had for one of its goals the attempt to 
provide for every secondary school, appropriate educational 
experiences in homemaking for all youth. This goal has 
been only partially met. Teachers must continue to keep the 




One of the major educational needs in the community 
where the writer worked was to assist pre-adolescent and 
adolescent students who were enrolled in the junior high 
school to effect the kind of adjustment to life which they 
were capable of making. 
The writer thought that she would do what she could 
to find a starting point by making a study of the life adjust­
ment problems of thirty-seven (37) girls in grade 7, and 
eighteen (18) girls In grade 9, of Como Junior High School, 
Fort Worth, Texas. 
The work began by determining what techniques or 
instruments could be used, to find out what the adolescents 
were thinking about their personal lives, to discover 
cluster's of problems, to provide the counselor or teacher 
with a quick review of the various problems which were of 
expressed concern to the counselee, and to stimulate each 
individual to a quicker recognition and analysis of his 
needs. 
As a result of a study of Fick's findings, the Science 
Research Associates Inventory was selected and purchased for 
use in this study.^ 
4 
"Ruel L. Fick, op. cit., pp. 410-412. 
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The procedure for collecting data included the 
administering of the Science Research Associates Youth 
Inventory to girls in grade 9, and Science Research Asso­
ciates Junior Inventory to girls in grade 7. 
The writer used thirty-seven girls in grade 7 who 
had "been referred to her for interviews on problems which 
had been traced to a difficulty in personal and social 
adjustment. These girls were beginners in homemaking edu­
cation and had not been exposed to guidance services. The 
eighteen (18) girls in grade 9 were those who had studied 
the seven (7) areas of homemaking and had been exposed to 
guidance service for three years in the school where the 
study was made. The writer was homemaking teacher, as well 
as, head counselor. 
Profiles were made to locate the problem areas and 
to determine the students who had more problems than seventy-
five per cent (75$) of the teen-agers from one hundred (100) 
junior high schools in the United States and who had fewer 
problems than twenty-five per cent (25$) of the teen-agers 
from one hundred (100) junior high schools over the United 
States. 
Interviews were held with each of the thirty-seven 
(37) girls in grade 7, and eighteen (18) girls in grade 9 
in order to help them to read and to interpret the meaning 
of their scores after the Science Research Inventory profiles 
had been made, and tabulated according to the number and per 
cent of problems found in each area above the seventy-fifth (75) 
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and twenty-fifth. (25) percentile and below the twenty-fifth 
(25) percentile. 
During the interview the writer attempted to show 
each student how to read the profile by making these four 
statements: 
1. If you will look at the chart you will see two 
dotted lines running across it. Find the top 
dotted line. If any of your circles are on or 
above this line they show that you have many 
problems in this area. 
2. Now find the dotted line near the bottom of the 
chart. If you have circles on this line or below, 
they show that you have fewer problems in these 
areas. 
3. Circles in between the dotted lines show that your 
problems are about average. The heavy line in the 
middle of the chart shows the halfway mark. If 
your circles are on this line, half of the pupils 
your age have more problems in this area than you 
do, and half of them have fewer problems. 
4. If you want to know exactly how many pupils made 
these scores, you should look at the heavy numbers 
on each side of the chart. These numbers are called 
percentiles. 
Let's suppose that your score on the "About Me and My 
School,'* section was 14. Go down the column under "About Me 
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and My School,* until you find that score. Now look at the 
number in heavy type at the left side of the chart. You will 
see that this number is 96. That means that you have more 
problems "About Me and My School," than 96 per cent of the 
girls your age. 
If your score had been 1 on this same part, the heavy 
number would tell you that you have fewer problems in this 
area, than 25 per cent of the girls of your age. 
Following the procedure suggested in the Science 
Research Associates Manual2 for the Junior and youth 
inventories, a plan of action was then worked out by the 
counselee with these guiding suggestions: 
"Nov/ that you have drawn a picture of your problems, 
you can decide which area to work on first. Most people 
start with their highest area, however this plan may not 
be Just right for you. You may have a very important 
problem in one of your low score areas. No matter with 
which area you start, first ask yourself the four questions 
listed below. Work out the answers before you do anything 
else about your problems. It helps If you write down each 
question and each answer. 
1. What Is My problem? 
2. What keeps me from doing something about it? 
H. E, Reramers and Robert E. Bauernfiend, "Examiner Manual 
for the SRA Inventory." Science Research.Associates,- Inc. 
57 West Grand Avenue, Chicago 10, Illinois. 1950. p.2. 
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3. What will help me solve my problems? 
4. What should I do to solve my problem?" 
It was further suggested by the writer that when the 
four (4) questions had been answered, the counselee should 
start working on the plan of action, remembering these 
points: 
1. "You have to solve your own problems. Other 
people can help, but they cannot do everything. 
The sooner you start working on a problem, the 
sooner it will be out of the way." 
2. "Reading books end booklets may help. The book­
lets in the •Life Adjustment Series' are full of 
good ideas." 
3. "Talk to your friends. You will find that they 
have many problems like yours. They may have 
some good ideas that will help you." 
4. "Talk to some older person about your problems. 
Lots of people want to help you if you will let 
them. Your mother, your father, your counselor, 
your teachers, your pastor, your doctor or your 
club sponsor will keep your secrets and try to 
help you." 
After the Science Research Associates Inventory had 
been scored, tabulated, interpreted to the students, and 
the students had planned their course of action which would 
probably help them to solve their problems which were above 
the 75th percentile, (had more problems In this area than 
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did 75 per cent of the pupils their ages). The guidance 
committee composed of a principal, six (6) home room 
teachers, a homemaking teacher-counselor, physical educa­
tion teachers for both boys and girls, a woodshop teacher, 
art and music teacher along with the librarian and visit­
ing teacher, met together. The purpose of the meeting was 
to interpret the data from the Science Research Associates 
Inventory, point out the problem areas and ask for co­
operation in working out plans to solve these problems . 
Each person showed much enthusiasm in the program. Meet­
ings we re held at the beginning and at the end of each six 
(6) weeks period to report on the study. 
A form (See Appendix, Exhibit A) to record the date, 
name, age, sex, homeroom advisor, subject matter teacher, 
statement of the problem, and the course of action recom­
mended, was given to each teacher. Along with this form 
each teacher was given a list which contained these 
fourteen clues for counseling: 
Pupils Who Heed Assistance (Counseling) 
1. Unhappy--Symptoms or causes may be found through 
counseling. 
2. Lazy and procrastinating (turn in late work all 
the time). 
3. Chronically tardy and indifferent to punctuality. 
4. Absence record should be investigated. 
5. Interest apparently centered outside school. 
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6. Frequently behind in the work. 
7. Interested only in extra-curricular activities. 
8. Those who dislike school. 
9. Do not know how to work effectively. 
10. Indifferent or indolent in class. 
11. Experienced few successes in their efforts. 
(What they undertake). 
12. Those who have no desire to succeed. 
13. Poor class attitudes. 
14. Those who are careless, untidy in dress, posture, 
poise and their person. 
Students who needed assistance or help in any of the 
fourteen areas were referred to the counselor by a code number 
in front of each symptom. The writer knew from the referral 
slip and code number what type of problem the counselee 
needed assistance in solving. 
An analysis was made of the data collected from the 
Science Research Associates Inventory, and from the forms 
containing the problems which the teachers had recorded 
over one nine month, school year. As a result of the findings, 
activities were set up in homerooms, classrooms, the curricu­
lum, and extra-curricular programs to provide basic experi­
ences for the all around development of the individual. 
Some activities which were set up to help the students to 
become better adjusted were: 
I. Units in homemaking courses 
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A, Home and family relationship 
1. Making the home a happier place in which 
to live 
2. You and your surroundings 
3. Helping v/hen there is illness in the home 
4. Caring for the younger children 
5. The well fed family 
6. Clothing selection for the family 
B,„ Getting Along With Others 
1. Your Home and Your Social Group 
2. You and Others 
3. The Well Mannered Escort 
C, Personal Grooming 
1. Looking your "best 
2. What Your Clothes Can Do For You 
3. What You Can Do For Your Clothes 
II. Contributions from other departments in the school 
A, Library 
1. Set up bulletin board on "Ways to Solve Your 
Problems" 
2. Exhibited books on problems 
3. Displayed the Life Adjtistment posters and 
pamphlets received each month from the 
SRA guidance series 
B. English 
1. Presented a play, "The Uninvited Guest" 
2. Organized a student cotmcil 
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3. Conducted assembly programs in the 
auditorium for the entire department 
4. Literature classes read autobiographies, 
stories and poems which were intended to 
help them make better adjustments to life 
problems 
Social Studies 
1. Role playing and sociodramas on the lives of 
great men and women were conducted in 
classes to show that they had to adjust to 
problems in their lives 
2. Qualities of good citizens were set up in 
civics classes 
Miscellaneous Activities 
1. A Hew Homemakers of America club was organized 
which sponsored a: 
a. Round table discussion on social usage 
for the entire junior high school 
b. Halloween and valentine dances 
c. Talent show 
d. Hay ride 
2. Football was added to the junior high school 
for the first time, which enabled girls to be; 
a. Cheer leaders 
b. Members of the pep squad and band 
3. Group work in the form of families in food 
classes 
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4. Dinners and luncheons were served by 
the different food classes to the boys who 
were invited in as guests. 
The activities and experiences planned by the writer 
with the cooperation of the guidance committee were in 
keeping with the "Application of the needs theory,w as 
proposed by Fleck and Raths.5 The following emotional 
needs were considered to be unusually important: 
1. The need for belonging. 
2. The need for achievement and recognition. 
3. The need for economic security, 
4. The need to be relatively free from fear. 
5. The need for love and affection. 
6. The need to be relatively free from intense 
feelings of guilt. 
7. The need for self-respect and sharing in the 
values that direct one's life. 
8. The need for guiding purposes in understanding 
the world in which one lives. 
^Henrietta Fleck and Louis Raths, "Look at the Needs Theory," 
Practical Home Economics, 31: 18-19 (February, 1953). 
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CHAPTER I? 
FINDINGS AND DISCUSSION 
The wise teacher knows that hoys and girls bring 
the problems of the community into the classroom with them# 
Insight into the relationship existing between teen-age 
problems and life adjustment problems raises several 
questions for the modern school. How do teachers and ad­
ministrators go about the task of locating these problems? 
What are the present practices of students and teachers in 
meeting the common needs of early adolescents in solving 
life adjustment problems, and how may teachers use these 
problems in the development of the curriculum? 
During the summer of 1951 the writer began a study 
of the life adjustment problems of a group of students in 
the Como Junior High School, Fort Worth, Texas. In an 
effort to find a quick and economical way of determining 
which adjustment problems were troubling students in the 
school, the writer found that Fick1 and Belanger had made 
a study of techniques and instruments that were then 
available. They concluded that, while they knew of no 
ideal method, the Science Research Associates Youth Inventory 
and the Mooney Problem Check List seemed to be the best of 
"Sluel Fick, op. cit., p. 2. 
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twenty-three (23) techniques and instruments which they had 
studied. As a result of the findings of the Pick and 
Belanger2 study the SRA Youth Inventory prepared for grades 
9, 10, 11, and 12, was secured and used to locate the problems 
which these teen-agers in grade 9 believed that they were 
facing. The SRA's Junior Inventory developed for grades 4, 5, 
6, 7, and 8 was secured to help the pre-teen-ager s and teen­
agers in grade 7 find their needs and problems. 
The SRA Junior Inventory consists of 223 statements of 
problems frequently faced by elementary school children. It 
is divided into five areas* (l) My Health, (2) Getting Along 
With Other People, (3) About Me and My School, (4) About 
Myself, and (5) About Me and My Home. 
The SRA Youth Inventory is a check list of 298 ques­
tions divided into eight areas J (l) My Health, (2) Getting 
Along With Other People, (3) About Me and My School, (4) 
About Myself, (5) About Me and My Home, (6) Looking Ahead, 
(7) Boy Meets Girl, and (8) Things in General. It has been 
designed as a tool to help teachers, counselors and school 
administrators to identify quickly the problems that young 
people say worry them. most. 
The Inventory was originally constructed under the 
auspicies of the Purdue University Opinion Panel with the 
cooperation of more than one hundred high school students 
and over fifteen thousand teen-agers throughout the country. 
2Ibid., p.2. 
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The questions were developed by asking hundreds of students 
to state anonymously in their own words what bothered them 
most. The hundreds of essays received by the Purdue Opinion 
Panel were carefully analyzed by trained psychologists and 
checked against the results of a previous youth survey. 
All of the ideas were sifted, and the questions 
were prepared, using the terminology of the young people 
the:.selves, to cover as wide a range of problems as possible. 
These questions were then administered to thousands of high 
school students in every section of the country. The 
results constitute the first systematic country-wide analysis 
of what young people consider to be their most important 
problems.0 
In the present study, thirty-seven (37) girls who 
were enrolled in an introductory homemaking course and 
eighteen (18) additional girls who were completing the last 
phase of a three year course in homemaking, were given SRA 
Inventory booklets and told to read the problems, and mark 
an X in the box at the end of all statements, that were 
problems to them. Marks in the squares were counted and 
recorded on the ans er sheets. These scores were transferred 
to a profile sheet, and each student made a profile of her 
scores on the answer pad in each problem area. 
In general, percentile ranks above 70 are considered 
high and those below 30 are low, while ranks between 30 and 
H. Remmers, op. cit., pp. 1-3. 
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70 are described as medium.-
The results of the SRA Junior and Youth Inventory 
scores from each area were determined for the thirty-seven 
(37) students in grade 7 and the eighteen (18) students in 
grade 9 by using the method described below? 
The writer counted the number of girls whose profiles 
were above the 70th percentile in each area. She then 
determined the per cent of the total number of girls in 
grades 9 and 7 who were above the 70th percentile or ranked 
high in each problem area. The same procedure was followed 
to determine the number and per cent of girls in the medium 
and low rank group. 
Six tables were made for comparative purpose and 
used as a pattern. 
It may be noted from Table I that girls in grades 
7 and 9 resembled each other in that the largest number of 
each group checked the area of "My Health." In this area 
20 or 54 per cent of the 37 girls in grade 7, and four or 
22 per cent of the girls in grade 9 ranked high. This area 
was one in which they ranked above the 70th percentile. 
This may be further interpreted to mean that the grade 7 
group (37 girls) had 54 per cent more problems in the "My 
Health" area than did 70 or 75 per cent of the students in 
more than one hundred schools in the United States, and four 
^Ibid., pp. 1-3. 
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Table 1. Life Adjustment Problems of a Group in the 
Como Junior High School 
Grade 7 Grade 9 
Problem Areas 
11 37 % H 18 /<> 
My Health 20 54 4 22 
Getting Along With 
People 12 33 2 11 
About Me and 
My School 17 45 2 11 
About Myself 16 43 2 11 
About Me and My Home 19 51 2 11 
Looking Ahead 2 11 
Boy Meets Girl 3 17 
About Things in General 1 06 
(4) or 22 per cent of the girls in grade 9 had more problems 
than did 70 or 75 per cent of the students in more than one 
hundred schools in the United States. This means also that 
sixteen or 52 per cent more students in grade 9 than in 
grade 7 in the area of "Ivly Health," fell above the 70 per­
centile. 
The writer felt that this finding from Table 1 was 
most important in this study of life adjustment problems, 
because health is number one, or at least is considered 
first, of the Cardinal Principles of Secondary Education.5 
'""Cardinal Principles of Secondary Education," Bulletin 
Ho. 35, Washington, Bureau of Education, 1018. 
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This fact agrees with Herald® who found that out of 1,323 
problems brought to teachers in seventy-3®¥en (77) secondary 
schools in Michigan, health problems tended to predominate 
in communities of more than 14,000 and less than 1,000, 
The rural non-farm group had the highest percentage of 
personal problems while in the urban and rural areas, health 
problems predominated and in schools where there was no 
special guidance personnel available, swdents tended to 
direct their problems to their homemaking teachers in greater 
numbers. 
Justin and Rust(l5) discussed health as one of the 
basic needs of persons, which the successful family helps 
its members to obtain. The foundation for good physical 
health is sound heredity. The family owes it to its children 
to sec- that they are born free from hereditary affliction and 
diseases that cripple and maim. The responsibility for 
giving the child a good heritage rests with his parents. 
There are many ways in which the other members of the family 
can help to make good health assured for all. The observing 
of the everyday rules of health and physical well being by 
the family members may be of great importance. In a home in 
which all members accept v/ithout discussion, the wisdom of 
eight hours sleep, a good diet, enough fun, and plenty of 
exercise in the out-of-doors, foolish and faddish habits 
that are health hazards can scarcely gain foothold. In a 
^Eunice 3. Herald, "Student Problems," Practical Home 
Economics, 31J16-17, (February, 1953). 
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family where an infection such as a cold is regarded as 
something to "be stopped if possible, there is considerable 
pressure toward accepting those measures that will ensure 
a speedy recovery. All precautions that would prevent the 
spread of the disease to others are cheerfully observed. 
The members of a successful family strive to make them­
selves as sturdy and vigorous as possible. They also are 
rerdy to recognize any physical limitations or handicaps 
that their members may have and to work- together so that 
the condition may be met in the most intelligent way possible. 
Brooks(l) indicated that the health and general 
sturdiness of the American people, although superior to that 
of the people of many other countries, are still far below 
an acceptable level. In numerous cases the defects are the 
result of malnutrition, brought about by poor food habits, 
insufficient rest, and lack of exercise, all of which are 
largely determined by family life. Good nutrition, however, 
is only a part of the pattern for a sturdy people. Family 
members may have defects that "could be corrected by medical 
or dental attention, such as poor vision, infected tonsils, 
and poor teeth. It is known that in some instances the 
lack of money for food or medical and dental care, affects 
adversely the well-being of the family members. In such 
cases the resources of the family must be supplemented by 
funds from the community, state or nation. In many families 
where the income is adequate, the nutrition and health of 
the members are poor because they know neither the foods 
51 
that are needed nor the health habits that should be estab­
lished. Before these families can contribute to a sturdier 
people, they must be educated concerning their physical 
well-being and become interested in improving it. In some 
homes, families seem to have passed the point of caring much 
about their vigor and sturdiness.. They need to consider ways 
and means of having fewer of such families. The strength 
of the nation depends upon having a population in which 
Intelligent and Informed families are concerned and informed 
about the physical and mental health of their members and 
have adequate resources to build as well as they know how. 
The Children's Charter*7 states the rights of the child 
to receive proper health protection in very specific terms: 
For every child health protection from birth 
through adolescence including periodical health 
examinations, and where needed, care of special­
ists and hospital treatment; regular dental 
examinations and care of teeth, protective and 
preventive measures against communicable 
diseases; the Insuring of pure food, pure 
milk and pure water. 
As a matter of fact, eight of the nineteen divisions 
of the Children's Charter are directly or indirectly con­
cerned with the child's health. 
Physical well-being is without doubt, one of the facts 
for individual adjustment. Crisp(4) implies that what you 
7 
"The Improvement of Education," Fifteenth Yearbook, Depart­
ment of Superintendents, Washington, national Education 
Association, 1937, pp. 18-19. 
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do and how you act depends on how you feel or think (condi­
tions within the body) and your reactions to influences 
outside the body. The way you feel is important in your re­
action to those about you and the impression you make on 
others. 
If you make friends easily and get along with people, 
you may seldom or never give attention to your personality 
until you difficulty in adjusting yourself to a personal 
situation. Then you need to find a way of solving the 
problems. Hp to a certain point it is proper not to worry 
about your health or to be concerned about being popular 
among your acquaintances. But you ought to learn to live 
to the fullest degree consistent with the health and happi­
ness of yourself and others. Your happiness and succes 
have their roots in physical and mental health. 
There are certain goals for every individual to 
attain. It is not necessary, or possible, for every boy to 
become a tennis champion. Nearly every boy and girl, how­
ever, can have: 
An upright body which gives him or her the 
appearance of having a purpose in life. A 
clear skin and a healthy appearance. Vital­
ity enough to enjoy work and play to the 
fullest. Strength and agility sufficient 
to present sickness and disease, and ability 
to care for oneself when illness cannot be 
avoided. Confidence and enthusiasm for the 
day's work. 
Catherine B. Crisp, Health for You. New York. J. B. 
Lippincott Company, 1^44, pp. 5-4. 
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Teachers cannot make students healthy but they can 
help them attain and keep healthy by showing them how to 
reach the health goals they have set for themselves. They 
can teach many facts about healthful living, but they 
cannot, day in and day out, make students practice what 
they have been taught. 
Yeager(2l) said that health is universally recognized 
as a conditioning factor in a successful life. Perhaps no 
saying of antiquity better indicates the aims of a health 
program than a "sound mind in a sound body." Vigor in 
body begets vigor in mind. One's ideal of health should 
be the highest realization of his physical, mental, and 
spiritual possibilities, rather than mere freedom from 
disease and deformities. 
The area which ranked next to health in grade 7 
was "Me and My Home," with a total number of 19 or 51 per 
cent of the thirty-seven (37) girls above the 70th percentile. 
In sharp contrast only two (2) or 11 per cent of the eigh­
teen (18) girls in grade 9 were above the 70th percentile 
in this area. These results agree with Hatcher and Andrews(10) 
who stated that while it is probably true that unsatisfac­
tory home conditions may give rise to more adolescent problems 
than do anj other source, it is equally true that the home 
is still the most logical and effective agency to help 
adolescents, although it must solve some of its own problems 
before it can expect to guide adolescents in solving their 
problems• 
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Part of the trouble may have been due to economic 
changes which have modified the functions of the home, 
creating a shift from autocratic paternalism to more demo­
cratic standards within the family circle; but most of the 
difficulties comes from parental ignorance concerning human 
nature and human relationship. 
Hie emotional relationships between parents and 
children create much of the difficulty. Unless the relation­
ships lead to good emotional adjustment, fairly early in 
the life of a child, unresolved problems of childhood are 
apt to be carried over into the adolescent period where they 
become intensified and magnified as never before. Although 
the teacher is not responsible for the home environment of 
her pupils, she must understand what factors in the home 
produce problems that make their appearance in the school 
environment. She needs to realize not only that parents 
and children must maintain harmonious relationships but that 
children's relations to each other are important and that 
sometimes the whole situation is complicated by the presence 
of grandparents, other relatives or boarders who may be a 
regular part of the family group. At the present time more 
and more homemaking teachers are being called upon to 
interpret parent-child relationships and to offer guidance 
on problems that deal essentially with home conditions. 
Brooks" says young people may wonder why, after 
"Fowler D. Brooks, op. clt„, pp. 597-602. 
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all these years, of civilization that the relationships 
between parents and children are filled with so many 
sorrows, disappointments and misunderstandings. Parents seem 
to forget that they were ever young and tend to think that 
the younger generation manifests hopeless tendencies. 
Adolescents often ask the questions! 
Why are parents so narrow-minded? Do you 
think we are more immodest, immoral, and 
reckless than our parents were? 
Why do parents say you shouldn't do this 
and that, because they never did it? 
Sargent(18) points out one of the chief reasons 
underlying unsatisfactory parent-child relationships lies 
in the fact that as people grow older they become more 
settled in their habits and tend to resist change. After 
opinions and attitudes are formed, it is not easy for adults 
to modify them. The feelings and emotions which they experi­
enced during their teen age, fade away and are forgotten. 
It is difficult for parents to project themselves into 
adolescent situations because, as adults, their ideas have 
changed. Matters that seem vitally important to young people 
are no longer important to parents who look at life from an 
adult view point. Everything that young people do which 
deviates from what the older generation was taught, seems 
fundamentally unsound, although it is generally conceded 
that many things which were considered immodest, immoral, and 
restless when parents were young, have now come to be thought 
of as quite natural. Many parents, however, have failed to 
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take into account the fact that they are living in a changing 
world and that few things remain constant for long. 
According to Cole-*-^ another home factor causing 
problems of adolescence is unsatisfactory parents1 relations 
toward each other. Often parents have not solved their own 
problems. They are so dissatisfied or discontented with 
life that by the time their children reach the teen-age and 
begin to understand what is going on about them, the home 
atmosphere is so tense and often, downright unwholesome, that 
parents and children never can reach an under standing of each 
other. Antagonism between parents is all too common and 
often leads to constant bickering and quarreling in the 
presense of the children. Some parents make a genuine 
attempt to hide conflicts from their children, but no matter 
how carefully they are hidden, children, and especially the 
older ones, can sense emotional tensions and inharmonious 
parental relationships and as a result, develop feelings 
of insecurity and inferiority. Sometimes antagonism between 
parents leads to separation or divorce. Homes broken by 
divorce or by death of one or both parents, do not necessarily 
give rise to problems, but they do produce a greater propor­
tion of maladjusted children than do other kinds of homes. 
Torgerson(l9) discussed another reason for family 
conflicts, which is the relationship of children to each 
Luella Cole, Psychology of Adolescence, Hew York, Parrar 
and Rinehart Incorporated, I'J 36, pp. 387-411. 
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other. Some of the trouble is due to jealousy which may 
arise from unfavorable comparisons of one child with another 
or favoritism shown by parents or even teachers. Jealousy, 
of course is very apt to lead to quarreling. It is a very 
natural thing for children to quarrel occasionally, since 
children of various ages have different interests and atti­
tudes. A limited amount of quarreling helps boys and girls 
to loo]: out for their own interests and Is valuable in 
te: ching the technique of "give and take," provided that 
the clashes can be settled by the children themselves. 
But if it has to be settled by parents, and if it becomes a 
source of annoyance to everyone in the family, quarreling 
may lead to serious problems. 
A minor source of adolescent conflict but none the 
less important, is the presence of relatives or boarders' 
who seem to be a permanent part of the family group. Some 
children resent having these people around and never accept 
them as members of the Immediate family. Perhaps the reason 
for this is based on feelings of jealousy and insecurity 
which arise from the presence of "outsiders."11 
Jersild, (13) stated that probably the most important 
source of adolescent conflict is the attitude which parents 
assume toward authority. Somewhere between the ages of 
twelve and twenty-one, adolescents must change from individuals 
11 Harry Walker Hepner, Psychology Applied to Life and Work. 
Hew York, Prentice Kali, inc., 1W5U, pp. ^34-abb. 
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dependent upon their parents to adults who are able to decide 
matters for themselves. Emancipation from the family is 
usually left to the discretion of the parents, many of whom 
attempt to postpone the event as far into the adolescent 
period as possible. While is is undoubtedly true that 
present-day society has prolonged the period of economic 
dependence for the vast majority of adolescents, the fact 
remains that supervisory control should begin to decrease 
long before the adolescent period begins. As a rule most 
parents who attempt to make decisions and solve problems 
for adolescent sons and daughters, have overprotected them 
when they were young. It is not necessary to describe the 
causes of overprotection, or for underprotection for that 
matter on the part of parents,since the causes involve 
complex psychological factors. It is sufficient for the 
average homemaking teacher to know that such conditions 
exist and that they form the basis for many adolescent prob­
lems . 
The charm of home is found in the chance for growth 
and development in an atmosphere of affection. It is by no 
means perfect, but it is the best way yet devised for meeting 
human needs, and the reward which its founders may expect for 
their labors. 
Leahy(3l) pointed out that homemaking teachers should 
give more emphasis to human relations in all aspects of 
teaching. She implied that family relations are not taught 
by a "course" as such, but by experiences which contribute to 
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good family relations. 
Cary(24) agreed with Leahy in that she said, 'home-
making teachers are in a peculiarly advantageous position 
to give constructive guidance and leadership in dealing 
with the problems of young people. They have devoted 
special study to the problems of the home. They are informed 
concerning the forces that seem to be disrupting the home as 
a social unit. They know how important it is that children 
and youth find security and understanding in the school and 
home if they are to develop as poised, integrated, confident 
personalities. 
The next in rank of the problem areas for grade 9 
was the "Boy Meet Girl" area. Three (3) girls or 17 per 
cent of the eighteen (18) girls' had high scores or were 
above the 70th percentile in this area (see Table l). It 
has been proposed that these data might provide a highly 
useful basis for faculty study of newer developments in 
heterosexual adjustment. This simply means that while 
looking forward to adulthood and eventually to married life, 
adolescents are interested in developing relationships with 
those of the opposite sex. Until middle adolescence there 
is a tendency to fall in and out of love. Both boys and 
girls like to experiment, and short periods of attachment 
to different people form a normal counterpart of their 
emotional development. In this way young people learn to 
evaluate different personalities- a procedure which helps 
them to set up ideals of mating and marriage. 
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Sometimes, of course, heterosexual adjustment is slow. 
Various barriers prevent what is considered a normal devel­
opment in adolescence. Parental restrictions often prohibit 
social relationships with the opposite sex. Occasionally a 
highly emotional attachment of a boy toward his mother may 
keep him from becoming interested in girls his own age. 
Frequently, a girl is reluctant to face her role as a woman 
and shuns boy companionship. Since her emotions need some 
outlet, it may take the form of a crush on a teacher or an 
older girl. These are situations of which every teacher 
12 should be aware and be prepared to meet. 
Table 1 indicates that the Area "About Me and My 
school," ranks third in the grade 7 group with seventeen (17) 
girls or 45 per cent of the thirty-seven (37) girls making 
high scores. It was further shown in Table 1 that the 
"About Myself" area had sixteen (16) girls or 43 per cent 
of the grade 7 group in the high percentile rank. This sim­
ilarity of the two problem areas, "About Myself," and "About 
Me and My Home," could be the reason for the similarity in 
number and per cent of problems in each area. This finding 
deserves special notice because it shows a need for personal 
and social adjustment in both groups. 
The problems of the seventh grade students in the 
"Getting Along with People" area were fewer than for any of 
the other four (4) areas, but they were still relatively 
high. Twelve girls, or 33 per cent of the thirty-seven 
•^Hazel M. Hatcher and Mildred Andrews, The Teaching of Home-
making, Dallas, Texas, Houghton Mifflin Uompany, Iy4b,p.±bY. 
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(37) girls scored above the 75th percentile. 
Referring to Table 1 it will be seen that grade 9 
had only two (2) girls or 11 per cent of the eighteen (18) 
girls in the study, making high scores in each of the 
remaining problem areas. 
Gei3el wrote that, ^getting along with others comes 
easy after you know about yourself and put what you know 
into practice. After you understand yourself, you can 
better understand others and, using your knowledge, deal 
with them effectively,"13 
According to Wright(20) one of the sure symptoms of 
the fact that youngsters are moving along into adolescence, 
is the tendency that they have of looking in the mirror, and 
examining themselves in every way. Putting away the unself-
consciousness of childhood, they are slowly discovering, 
testing out, and accepting the bundle of strengths and weak­
nesses, assets and liabilities, interests, feelings and 
personality traits with which each person must go through 
life. 
Since this awareness of self, this growing conscious­
ness of being an individual different from all other individ­
uals, comes at the time when boys and girls want so much 
to be like all the others, they frequently need soine help 
in resolving this conflict. 
John B. Geisel, Personal Problems and Morale, Boston, 
Riverside Press Uambridge, 1943, p. 20y. 
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It is important that teachers do what they can to 
help youngsters In their teen years understand themselves, 
and slowly grow into adults who have examined and accepted 
themselves confidently and hopefully and organized their 
campaigns for facing the world. 
The suggestions^-4 given in the following pages for 
helping pupils to grow in self-understanding and for activi­
ties related to other adolescent needs, are grounded on the 
belief that the group activities of the home room, common 
learning class, or club ought to grow out of the immediate 
concerns of adolescents, thus helping them to consider and 
gain insight into problems of real concern to them at the 
moment. They also reflect the belief that while group 
discussion in class or club is useful, it is no substitute 
for individual counseling. With these basic beliefs In 
mind, it Is well to consider what the teacher-adviser can 
do in a group situation or through classroom teaching to 
help youngsters to grow In self-under standing. 
Some warnings are in order for those who plan to 
assist adolescents in solving personal and social problems: 
1, It cannot be done in "one easy lesson," 
2, Encourage them to face honestly their strengths 
and weaknesses, and to improve those traits and 
14 "Barabara H, Wright, Practical Handbook for Group Guidance, 
Chicago, Science Research Associates, 1948, pp, 44-45, 
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skills which can he improved. 
3. Overemphasis on ability to do school work should 
be avoided. 
4. Keep in mind, too, that there is nothing magic about 
being average. 
5. Get them to consider their interests. 
6. You may stir up questions, doubts, or conflicts 
which a pupil will not want to discuss before 
the class. 
7. Make sure that their questions and problems 
•regarding their physical selves, including their 
sexual life are dealt with. 
8. Let their study of themselves grow out of 
immediate situations.15 
The following are suggestions for stimulating and 
and guiding groups to a better understanding of themselves. 
1. As they complete a unit of work, help them to 
appraise themselves, 
2. When the report cards come out, take time to 
talk mem over in the homeroom, 
3. Use various kinds of rating sheets to stimulate 
discussion, 
4. Homeroom and club advisers can well use class and 
15 
Ibid., pp. 49-55. 
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club elections as a means for getting pupils to 
consider the personality traits that make people 
desirable officers and leaders. 
5. Use films as a way of suggesting improvement. 
6. Go directly into a study of adolescent behavior. 
The results of studies as to the relative importance 
of adolescents problems tend to indicate that from the 
student viewpoint the greatest number of conflicts center 
around the area of social adjustment while from the teacher's 
standpoint emotional difficulties seem to predominate. This 
difference in emphasis is probably due to the importance 
which adults are apt to place on emotional control. Most 
adolescents are unaware of, or refuse to recognize their 
inadequacies along this line even though emotional pressures 
probably give rise to many social adjustment problems 
It had been assumed that the needs of children in 
junior high school were far greater than at any other period 
of their school career. The writer studied the life adjust­
ment problems of thirty-seven girls in grade 7 and eighteen 
girls in grade 9 and found this information concerning the 
needs of these two groups. 
Table 1 indicates that the group of girls in grade 7 
had many problems in the areas of "My Health," "About Me and 
My Home," "About Me and My School," and "About Myself." 
Ivol Spafford, Fundamentals in Teaching Hoke Economics, 
London, John 7/iley ana sons, inc., ±943, pp. 205-210'. ' 
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Table 1 al30 shows that the grade 9 group of eighteen (18) 
ranked high in the "My Health" area and th "Boy Meets Girl" 
area. Grade 9 had a low percentile rank in the other prob­
lem areas when compared with that of the grade 7 group. 
It was found that problems decreased as the girls grew 
older and were ready to be promoted to senior high school. 
This fact agrees with ITillis-1-^ who used Mooney 
Problems Check list in a survey of the Personal Adjustment 
Problems of one hundred homemaking students in Huntsville, 
Texas. She found that a comparison of the data from the 
junior and senior high school girls revealed that the average 
number of times each problem was marked was higher by 5.19 
times in the junior high school than in the senior high 
school. 
It had been assumed further that tension betwe en 
normal children and their environment may be traced to the 
behavior patterns of parents, and to the children1s years of 
home and family relations. It was also assumed that the more 
that children enjoyed their home and family relations the 
less difficulty would they have in solving problems which 
they would face. 
Through SUA Youth Inventory it was found that the 
problem area, "My Health" ranked higher than did any of the 
other areas in both grades seven and nine, while the area 
17 J. E. Willis, "A Survey of the Personal Adjustment Problems 
of One Hundred Homemaking Students," Unpublished Master's 
Thesis, University of Texas, 1945, p. 97. 
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"About Me and My Home" ranked second in grade 7. This can 
probably be interpreted as showing a need for better home 
and family life with special emphasis upon health. 
Beals(23) in his study of certain home factors and 
their relationship to the personal adjustment of children 
and parents, found that teachers, church workers and 
representatives of community agencies were actively working 
with young people and were particularly aware of the impor­
tance of the home in the development of the child. This 
writer did not give the impression that the child1s person­
ality was totally formed by the home, but next to the home 
he felt that the school exercised profound influence on 
the child's emerging personality. 
The writer also assumed that good teaching brought 
about changed behavior. 
It may be seen from Table 1 that though the problem 
area ;'Getting Along With People," was in the high score 
area, nevertheless it had the lowest rank of the other 
problem areas for grade 7 and was one of the five in the 
lowest rank for grade 9. 
Pflieger's(33) study of "Emotional Adjustment Leads 
to Good Citizenship," concluded that the quality of the 
citizenship of people seemed to have been determined by their 
emotional adjustment. This hypothesis, that good citizen­
ship depends on good emotional ' adjustment, means that good 
citizens are made. The environments into which children are 
born, the kind of situations society provides for them, the 
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social and emotional climates in which, they live- these are 
factors, which together with inherent characteristics, 
determine the kinds of citizens children are to become. 
Beals18 idea is that next to the home, the school 
exercises profound influence on the child's emerging 
personality. A sympathetic and understanding teacher can 
do an infinite amount of good in making a child happy. No 
other person has such a chance to draw out the sensitive, 
reserved child, and no other one has a better opportunity 
to put a ruthlessly agressive child into situations which 
demand good control and sportmanship. 
An analysis was made of the problems received from 
six homeroom teachers, five special subject matter teachers, 
one librarian, one visiting teacher, one school nurse, and 
the Principal in Como Junior Higjh School (See Appendix, 
Exhibit A). The results of these tests formed a basis for 
the recommended course of action and experiences provided 
for each girl. The problems, numbering 104 were brought 
to the writer during one nine month school year. 
Further analysis of the 104 problems revealed that 
they fell into closely related categories. They have 
been listed as follows: I Social, II Personal, III Health, 
and IV Miscellaneous. 
Although a very close relationship exists between 
18 "Lester Beals, op. cit., p. 359 
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these categories it seemed necessary to organize them into 
four (4) groups in order to show more clearly the trend in 
problems of these teen-agers. Table 2 shows the 4 groups 
with their respective headings and the number of problems 
in each group. Some of the actual problems of the student 
have been cited as illustrations. Tables have been set up 
for each of the four kinds of problems which had been 
reported by the staff. The course to be taken or the plan 
of action was, as a result of the joint thinking of the 
counselor, principal and other teachers. 
Category 1- Social Problems Social problems 
accounted for 34 or 33 per cent of all problems which a-
rose from intergroup actions, relations toward others, and 
the planning of group social activities. 
The following statements illustrate the types of 
social problems of some students. 
Desire to Be Better Adjusted 
I canft get up in front of the class and recite. 
Is there anything that can help me? 
I need some help. Some one is linking my name 
with Joan's who does things I'd never do. 
My mother won't let me date. She says I'm too 
young. I feel left out of things because my friends 
date all the time. 
Planning for Entertainment 
My parents are so fogy. Do you think my friends 
will understand if I invite them to my house? 
If we don't have a big house and fine furniture 
like Sue, could I still have my party at home? 
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Table 2. Distribution of 34 Socially Significant Problems 
Per 
Type N Cent Course of Action 
1. Desire to be 
better adjust­
ed with 
a. Students 3 9 Join student organizations 
b. Friends 2 6 Develop good personality 
c. Teachers 3 9 Develop good manners 
d. School 4 11 More activities 
e. Boys 5 15 Become good conversation­
alist 
f. Family 3 9 More cooperation 
Planning for 
entertainment 
a. Parties 2 6 Learn to entertain 
b. Individuals 3 9 Sense of humor 
c. Personal 
Meetings 2 6 Social activities 
Planning for 
group work 
a. Class 2 6 Class activities 
b. Outside 
Class 1 3 Accept responsibilities 
in community affairs 
4, Helping others 
a. Lliscellaneous 4 11 Work on school paper 
Work on committees 
Total 34 100 
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Planning for Group "fork 
What type of sctivities are carried on in 
N. H. A. Clubs? 
How can we plan our class work so as to 
include a special luncheon for the junior 
high school? 
Helping Others 
What can we do as a group to help Jane earn 
the rest of her trip money? She cannot go to 
the N. H. A. Convention unless she earns it 
all. 
Category II - Personal Problems 
A study of personal problems revealed the students' 
acute interest in themselves, since the majority of the 
personal problems centered around various phases of person­
ality development. Forty problems, or 38 per cent of the 
total number of problems submitted were of personal nature. 
It vtas evident that home environment, with its inter­
play of human relations, was an underlying factor in most 
of the problems listed in Table 3. This may have been due 
to economic changes which had modified relations within the 
home, and which had produced a shift away from autocratic 
paternalism. The Illustrative problems which follow Table 3 
revealed that much difficulty arose from paternal failure 
to understand, or from lack of cooperation and under standing 
between students and parents. 
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cent Plan of Action 
1. Boy-Girl 
Relationship 
a. Going Steady 2 5*0 Discuss with parents and 
counselor. Read life 
adjustment booklets. 
b. Dating 3 7.5 Take part in the unit on 
Dating Dof s and Dontf s 
c. Petting 2 5.0 Read literature on petting 





ing 3 7.5 Open forum on understanding 
teen-agers. Teen-agers 
leading discussion. 
b. Cooperation 1 2.5 Use more initiative. 
c. Boys 3 7.5 Discuss boy-girl relations. 
d. Choice of 
Friends 2 5.0 Spend leisure time with 
friends of own choice. 
Select boys and girls who 
have mutual traits. 
e. Recreation 1 2.5 Be a member of a sport team 
3. Sibling Relation­
ships 
a. Quarreling 1 2.5 Unit on personal and 
social problems. 
b. Responsi­
bility 3 7 .5  Title "Getting Along With 
Mary and Bob." 
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Table 3. (Continued) 
Per 
Type N cent Plan of Action 


















b. Heed for 
Recognition 3 7.5 







a. Study Habits 1 2.5 
Spend leisure time with 
friends of your personal 
choice. 
Become a leader or rep­
resentative of a group 
of people own age. 
Study unit of "What your 
Clothes Can Do for You and 
What You Can Do for Your 
Clothes," 
Eat a well balanced diet, 
engage in physical edu­
cation activities. 
Study homemaking units on 
"You and Your Surroundings," 
and "The Well Fed Family." 
Follow the outline in 
"Personal Problems and 
Morale," on the method of 
developing desirable study 
Total 40 100.0 
19 John B. Gelsel, op. cit. ,  pp .  179 - 181  
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Examples of problems from each subdivision of Table 3, 
each a direct quotation from the teachers' report sheet have 
been included. 
Boy-Girl Relationships 
At what age is it alright to receive company? 
Is it alright to go steady? 
Parent-Girl Relationships 
My parents want to choose my friends from their 
friends' children. 
My parents think that I should be in by eleven. 
Most kids' parents don't care. How can I convince 
my parents? 
Sibling Relationships 
What can I do to keep my sister from wearing 
my clothes? 
I can't get the telephone when I want to talk 
to my friends for my older sister using it to 
talk to her boy friend. 
Desire for Popularity 
What are the qualities I should have to attract 
more friends? 
Way don't boys talk to me like they do other girls? 
Desire for Attractiveness 
How may I improve my figure? 
What can I do to make my complexion pretty 
like other girls? 
Why are my clothes too large for me? 
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Improvement of Home 
What are the newest colors to use In a living 
room? 
What can be done to make my younger sister 
help me take care of the house? 
Improvement In School ifork 
I am scared on test day. lhat can I do to 
keep from being scared? 
I study hard, yet when its time to recite I 
don't seem to have the correct answers. 
Category III - Health Problems 
Although health problems are usually considered as 
belonging to the health service department when there is 
one in the school, still a large number of such problems 
were brought to the homemsking teacher. Many of these 
were related to nutrition, and the number of problems 
received was probably augmented by the study of nutrition 
in the homemaking classes. It may be seen in Table 4 that 
6 or 25 per cent the problems were related to adjustment in 
weight, and 15 or 50 per cent, had to do with the planning 
of diets, A total of 21 or 84 per cent of this category, 
were nutritional problems. 
Three or 12 per cent were identified with medical 
referrals. Sex problems were comparatively few - only 1, 
or 4 per cent. 
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Table 4. Typical of 25 Health Problems 
Type H 
Per 
cent Plan of Action 
1, Adjutment of 
Weight 
Si« Lose 3 12*0 Consult charts to find the 
number of calories needed 









Plan diets which will 




Complexion 11 44.0 Plan diets low in fats 
and carbohydrates (sweets) 
b. For Illness 1 4.0 Consult health department 
c. Hail biting 2 8,0 Include more vitamin B 
foods to help the nerves 
d. Pretty Eyes 1 4.0 Include more vitamin A 
foods 
3. Sex Problems 
a. Pregnancy 1 4.0 School nurse 
4. Medical Referred 
a. Eyes, Ears, 
Hose 1 4.0 School Doctor 







 School Nurse 
Total 25 100.0 
The quotations illustrate the type of problems as 
stated by students. 
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Adjustment of Weight 
What should I eat, and what should I avoid to 
to lose weight? 
How can I gain some weight; my hones are too 
prominent? 
Diets 
What foods should I eat to help my complexion? 
What does my body lack that makes me bite my 
nails?-
Sex 
Can a fifteen years old boy get a girl pregnant? 
Medical Referral 
Why can't I see all the time out of my left eye? 
I have frequent headaches, and take a lot of 
aspirin. What should I do? 
Can anything be done to stop me from having 
cramps? 
Category IV - Miscellaneous Problems 
Only five (5) problems were placed in the miscellaneous 
group. These inquiries are primarily concerned with the 
choice between high school or marriage, desire for brothers 
and sisters and securing money for school activities and 
projects. 
The study of these problems by the writer, teachers, 
specialists and principal revealed the frequencies of social, 
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Table 5. Five Miscellaneous Problems 
Type H 
Per 
cent Plan of Action 
1. Choice between 
high school or 
college 1 20.0 Conference with home-
making teacher-counselor 
2. Desire for 
siblings 1 20.0 Be a member of a team for 
sports 
Work or playing in a group 
of four or five people 
Be a baby sitter for 
companionship 
3. Securing Money 
for 
a * Schoo 1 







Work at home (Do chores 
without being told by 
parents) 
Total 5 100.0 
personal, health and miscellaneous problems. The distribution 
of these problems may be seen in Table 6. 





Per cent of 
Category 
Social 34 33 
Personal 40 38 
Health 25 24 
Mi s c ellaneous 5 5 
Total 104 100 
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Table 6 shows that personal problems of students 
were most prevalent (38$). Social problems second, (33$), 
while health was third, (24$). Five or (5$) of the 
problems feel in the miscellaneous category. Data from 
the SRA Youth Inventory revealed that the grade- 9 group 
who had completed a three year course in homemaking which 
included all seven areas, and had also been exposed to 
guidance services for three years ranked high in the area 
of health. This was shown in Table 1. On the other hand 
data from the teachers forms, indicated that health was 
third in problems while personal problems were first, and 
social problems second. This fact agrees with that of 
Heraldp0 who found that of 1,323 problems brought to teachers 
in seventy-seven (77) secondary schools In Michigan, health 
problems tended to predominate in communities of more than 
14,000 and less than 1,000. 
Eunice E. Herald, op. cit., pp. 16-17. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
A study was made of the life adjustment problems 
of a group of students in the Como Junior High School, 
Fort Worth, Texas. The major purposes of this tudy were (l) 
to investigate the types of life adjustment problems encoun­
tered by the students in the Como Junior High School, Fort 
Worth, Texas, (2) to discover the prevalence of problems 
that caused considerable anxiety or doubt to the students, 
(3) to determine the extent and type of approaches which 
have been made in efforts to help adolescents in solving 
their problems. The answers to the following questions 
were thought to be of paramount importance as well as 
pertinent to the attainment of the purposes of the study: 
1. Does the homemaking and guidance program include 
information and experiences on topics of interest 
to adolescents? 
2. Does the school concern itself with the home 
and family life problems of its students? 
3. Does the school offer any assistance in helping 
students to get along with each other? 
4. In what way does the school help the child 
learn more about himself? 
5. To what extent are health services meeting 
the needs of each student? 
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6. What information is offered on the "boy-meet-
girl" problems? 
7. How are social needs met in terms of individual 
differences? 
Once these questions were answered, the writer would 
be in a better position to draw conclusions concerning some 
fr ctors affecting the life adjustment problems of some 
students in the school where the writer worked. 
The data used to carry out the purposes of this 
study were secured through the use of the Science Research 
Associates Junior Inventory consisting of 223 statements 
which v/ere checked by thirty-seven girls in grade 7 who 
were enrolled in an introductory course in homemaking, 
and eighteen (18) girls in grade 9 who were completing the 
last phase of a three year course in homemaking. 
These data have been presented in tabular form and in 
discussion. An analysis of the data brought out some 
important and valuable information. Of the five areas 
checked by the grade 9 students the area of "My Health" 
ranked higher than did any other problem area. 
Problems in the area of "About Me and My Home" were 
troublesome to the grade 7 group while the area of "Hoy-
Meets-Girl" was of considerable concern to the grade 9 group. 
Grade 7 students needed help in the problem area of "Me and 
My Home," while grade 9 had scattered problems in the 
remaining areas. Grade 7 had fewer problems in "The Getting" 
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Along with People" than they had for any of the other four 
(4) areas. 
According to the data gathered on the forms "by the 
teachers and the writer, (See Appendix, Exhibit A) the 
life adjustment problems in Como School were highest in 
personal adjustment; second, in social adjustment; next, in 
health. In sharp contrast to this fact, the "My Health," 
area ranked first for both groups as revealed by the SRA 
Inventory. The low rank in health on the teachers' problen 
forms may have been due to the fact that students went to 
the health department without being referred by a teacher, 
which means that the teacher might not have had an 
opportunity to record all of the health problems encountered 
by the members of the class. Pacts and figures showed 
that problems of the grade nine (9) group were fewer in each 
area than they were for the grade seven (7) group. 
These conclusions seem justified as a result of the 
study: 
1. The homemaking and guidance programs may 
provide information and experiences on 
topics which are of interest to adolescents. 
2. Apparently this school is concerned with the 
home and family life problems of its 
students. 
3. The school does offer assistance in helping 
students to get along with each other. 
4. The difference in the high score made by grade 7 
82 
and the low score made "by grade 9 (Table l) In the 
"About Myself" area, gives the writer a reason for 
saying that the school probably did help the child 
to learn more about herself. 
5. The high score in the health area showed an unmet 
need in this problem area. 
6. Since the "Boy-Meet-Girl" problem area, ranked second 
for the grade 9 group more information and experi­
ence should be given careful consideration when 
planning work for teen-age boys and girls. 
7. This study succeeded in locating some needs of the 
individual students and plans have been made to 
provide experiences to satisfy these needs. 
The purposes of guidance for personal adjustment 
according to Crow and Crow(6) are thought provoking, and 
challenging, and have been listed, as follows: 
1. To assist the pupil to realize that it is a 
natural experience to be in constant turmoil. 
2. To give the individual the assistance that will 
enable him to overcome the awkward years in 
physical development. 
3. To assist the pupil to become a good school 
citizen in civic and social relations. 
4. To assist the learner to enter into mental 
activity with renewed interest and vigor as 
he gains in maturity. 
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5. To encourage the pupil to continue the health, 
safety, and physical education programs that 
were started earlier. 
6. To assist the pupil to become accustomed to 
being teased. 
7. To encourage the student to take advantage of 
the friendships offered him. 
8. To encourage the pupil to work to the limit 
of his capacity with full knowledge that he 
may not be as capable as other pupils. 
9. To assist the pupil to benefit by the practice of 
emotional control. 
10. To help the pupil to reach the full benefits of 
participation in social life through joining clubs 
and taking part in other school activities in 
which groups are at work. 
11. To enlighten each pupil concerning boy-girl relations 
and the values that can come to him through an intelli­
gent and emotionally controlled understanding of the 
functions of sex.-1-
These purposes have been used as motivation for 
further study and deeper insight and interpretation of the 
findings from this and other studies. 
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Statement of Problem: 
Course of Action: 
Hecommendation: 
